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Parenting program
m

es delivered in a structured m
anner over several w

eeks are 
the m

ost w
idely researched psychological intervention in child and adolescent 

m
ental health. They are the single m

ost e!ective intervention for the treatm
ent 

of conduct problem
s in children. The program

m
e is designed to prom

ote positive 
relationships, attachm

ent and pro-social behaviour through sensitive responding.
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TREATMENT OVERVIEW 
Parenting program

m
es are based on social learning theory. Social learning theory  

has tw
o m

ain rules w
hich can be used w

hen thinking about behaviour:

1.  Reinforcem
ent rule: Behaviour that is 

reinforced im
m

ediately is m
ore likely  

to occur. 

2.  A
ttention rule: C

hildren’s behaviour is often 
oriented to gaining attention from

 others, 
especially parents.

FACTORS IMPACTING CHILD BEHAVIOUR
Parent Factors

• Parent’s stress level • M
arital con!ict • Lack of social support • Parental m

ental health

C
hild Factors

• C
hild’s tem

peram
ent • C

hild’s health • D
evelopm

ental delay • A
dditional conditions

Parent C
hild Interactions 

• A
ccidental rew

ards for m
isbehaviour • Learning through w

atching • Ignoring desirable behaviour  
• U

nclear boundaries • H
ow

 instructions are given • Ine"ective consequences

Parents can inadvertently reinforce undesirable 
behaviour because life is busy and the day is 
full of m

any interactions. It is im
portant to let 

parents know
 that negative attention is also 

attention and therefore a pow
erful reinforcer 

and ‘any attention is better than no attention at 
all’ for children. 

This can be illustrated by explaining that often 
w

hen children are behaving w
ell w

e can forget 
to notice their behaviour e.g. if your children are 
playing nicely together then you are m

uch m
ore 

likely to say nothing and use this an opportunity 
to get on w

ith one of the household chores that 
m

ay need doing. H
ow

ever the m
inute they start 

arguing you rush into the room
 and prom

ptly 
tell them

 o" or to stop arguing, thereby ignoring 
the positive behaviour and giving attention to 
the negative behaviour. The attention table w

ill 
also help to illustrate this.

Likew
ise parents can often becom

e caught in 
parent traps through w

hat is know
n as the 

coercive cycle:

Parent gives a com
m

and – child w
hines/scream

 
– parent shouts angrily – escalation – increased 
scream

ing.

This results in one of tw
o outcom

es:

1.  C
hild com

plies and the parent learns that 
shouting is e"ective. 

2.  Parent gives up and the child learns that if 
they protest for long enough their parent w

ill 
give up and they w

ill not have to do w
hat they 

are asked. 

Treatm
ent O

verview

The program
m

e aim
s to support caregivers to:

•  Provide frequent and varied positive attention 
to their child (praise, rew

ards, encouragem
ent) 

w
hen the child is not m

isbehaving, and 
reducing negative attention given (criticism

s, 
directions, questions) [im

proving relationship 
and increasing positive interactions].

•  D
ecrease the am

ount of attention provided to 
m

isbehaviour (yelling, explaining, bargaining), 
instead addressing m

isbehaviour by rem
oving 

reinforcem
ent (ignoring, tim

e-out) or providing 
a non-punitive consequence (appropriate lim

it 
setting)

•  Ensure that expectations for behaviour  
are clear and parental response is consistent

A
s a result, w

e should see:

•  M
isbehaviour reduce as it is no longer an 

e"ective w
ay to gain attention or achieve a goal 

•  Positive / pro-social behaviour increase  
as this is increasingly reinforced w

ith positive 
attention 

• Breaks coercive cycle (parent traps) 

• Retrains parental sensitivity 

•  Increases positive interactions (pleasurable  
for both parent and child) 

• Increases sim
plicity and clarity

Parents m
ay feel tired and w

ant im
m

ediate 
solutions, how

ever it is im
portant to help them

 
understand that there are no m

agic solutions. 
They are the experts on their child but as the 
practitioner you w

ill be w
orking collaboratively 

w
ith them

 to try out new
 ideas and principles 

and see how
 they go.

The program
 begins w

ith positive principles. 
This can feel hard for parents if they are #nding 
things di$

cult so it can be helpful to explain that 
this is so a positive relationship betw

een parent 
and child is established and m

aintained. This also 
helps w

ith child m
otivation and m

akes it m
ore 

likely that lim
it setting w

ill be accepted. If a child 
is alw

ays being told o" and then they are told o" 
som

e m
ore they are unlikely to w

ant to change 
their behaviour and m

ay feel that even if they do 
their positive behaviour is never noticed. If there 
is a particular problem

atic behaviour ask the 
parent to keep an behaviour diary betw

een now
 

and the next tim
e you m

eet.

This im
age indicates 

som
e inform

ation giving 
or psycho-educational 
content.

This im
age indicates a 

collaborative discussion 
or exploration of a 
them

e.

This im
age indicates a 

hom
e practice activity.

This im
age indicates a 

collaborative activity 
som

etim
e including a 

rehearsal.

5
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H
om

e Practice Feedback review
:

C
om

pleted H
PF: Y

 / N
:

W
hat w

ent w
ell?

A
ny barriers / problem

 solving:

SESSION 1
UNDERSTANDING CHILD BEHAVIOUR

C
hild’s preferred nam

e
D

ate:

Parent’s preferred nam
e

Tim
e:

Session num
ber

Routine 
O

utcom
e 

M
easures

Session 1
Session 2

Session 3
Session 4

Session 5
Session 6

+/-

SD
Q

 – P

SD
Q

 - C

O
D

D
-p

BPSES

SR
S / SFQ

G
BO

 1

G
BO

 2

G
BO

 3

Behaviour is a w
ay of C

om
m

unicating 
Both children and adults behave in certain w

ays 
w

hich help to com
m

unicate to other people 
how

 w
e are feeling, for exam

ple, if w
e are feel 

tired w
e m

ight yaw
n or stretch our bodies, 

if w
e feel w

e m
ight m

iss a bus w
e m

ight w
alk 

faster, if w
e feel sad w

e m
ight cry. Behaviours 

are things w
hich w

e do in response to our 
ow

n feelings, the environm
ent w

e are in or the 
people w

e are w
ith.

It is im
possible to not behave! A

s W
innie the 

Pooh says ‘people say nothing is im
possible, 

but I do nothing everyday’. W
hen w

e are doing 
nothing w

e are still doing som
ething! W

e are 
alw

ays doing som
ething in response to our 

feelings, the environm
ent or our relationships!

6
7

Thoughts

Feelings
Behaviour

Session aim
s:

 ○To think about behaviour as com
m

unication

 ○C
onsidering The ‘A

ttention Principle’

 ○Ideas for changes in behaviour

 ○Thoughts Feelings and Behaviour C
ycle

 ○A
greeing a hom

e activity plan

T
FB C

ycle: 

The C
ognitive Triangle

Thoughts:

Feelings: 

Behaviours:
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‘O
K

’ 
C

hild Behaviour
‘N

ot O
K

’ 
C

hild Behaviour

A
ttention

Praise
Positive behaviour increases

N
egative behaviour increases

N
o A

ttention
Positive behaviour

decreases
Ignore

N
egative behaviour decreases

A
ttention table

67% 
of adults 

have at least 
1 ACE*

25% 
of adults 

have at least 
3+ ACEs*

65% 
of youth aging  
out of foster  

care have  
5+ ACEs**

The A
ttention Principle 

W
hat do children w

ant? AT
TEN

TIO
N

...

W
hen do they w

ant it? A
LL TH

E TIM
E!

H
ow

 w
e respond to the behaviours w

e see 
contributes tow

ards w
hat w

e teach our  
children about the behaviour. 

O
ur AT

TEN
TIO

N
 is a pow

erful asset w
ithin our 

relationships to help change certain behaviours.

W
hat w

e pay attention to, w
e see m

ore of. 

W
hat w

e pay less attention to, w
e see less of.

D
evelopm

ental stages: 
Young children go through a num

ber of 
developm

ental stages, w
here their ability to 

understand, com
m

unicate, and regulate their 
em

otions changes and develops over tim
e. 

U
ntil that tim

e, understanding can be lim
ited, 

com
m

unication can be frustrating, and em
otions 

can be overw
helm

ing. A
ll of that is norm

al, and  
it’s our (challenging) job to help children 
m

ake sense of the w
orld, build a language to 

com
m

unicate their feelings, and help them
  

to ‘digest’ tricky feelings. You w
on’t alw

ays get it 
right. N

o one does. It’s about getting through it 
together, learning along the w

ay, and being good 
enough! 

Brain developm
ent is now

 considered to continue 
w

ell into early adulthood, this is called ‘plasticity’ 
and m

eans that our brains w
ill continue to grow

 
and develop, so w

e can continue learning and 
changing throughout our lives.

Enriching the Story 
N

ow
 w

e w
ill w

ork together to try and #nd the 
things w

hich you and your child do (behaviours) 
w

hich you are proud of and those w
hich you 

w
ould like to experience less. C

hoose 4 or 5 
things that you do w

hich you w
ould like to  

see m
ore of e.g. staying calm

, talking nicely, 
show

ing m
ore a"ection, listening to each other, 

having fun together and 3 or 4 things you w
ould 

like to experience less e.g., shouting, grounding, 
arguing.

Physical Abuse
Emotional Abuse

Sexual Abuse
Physical Neglect

Emotional Neglect
Abandonment

Substance Abuse

Violence
Mental Illness

Incarceration

Reasons for C
hild behaviour 

There are lots of things w
hich a"ect the w

ay 
w

e all behave and for children it is understood 
that there are m

any things w
hich in!uence 

the w
ay a child m

ight behave and w
hat this 

behaviour is com
m

unicating to us. H
ere are 

som
e exam

ples of w
hy children m

ight behave 
the w

ay they do:

Internal in!uences of behaviour – These 
in!uences m

ay be related to their genetics, 
any developm

ental di$
culty, a-typical  

neuro-developm
ent, health, ability, 

self-perception and understanding.

External in!uences of behaviour 
(rules, authority, expectations) – safety, 
certainty, routine, structure predictability, 
com

m
unication and understanding, TV, 

m
ovies, gam

es social m
edia, friends

R
elational in!uences of behaviour (w

hat do 
w

e need to be able to cope together) – safety, 
certainty, security, consistency, fam

iliarity,  
m

odelling, w
arm

th and nurture.

A
C

ES  
A

dverse C
hildhood Experiences. If w

e have been 
exposed to traum

atic di$
culties in childhood, 

this can a"ect the w
ays w

e respond to things 
(behave). A

dverse childhood experiences 
include: Physical, sexual, verbal abuse, physical 
and em

otional neglect, parental m
ental health 

di$
culties, parental alcohol or substance m

isuse, 
dom

estic violence, parental custodial sentence 

and losing a parent to separation, divorce or 
other reason.

U
nderstanding the im

pact of these very di$
cult 

experiences on ourselves can be supportive 
in understanding our ow

n behaviours and 
responses to our children’s behaviours.



Behaviours you w
ould like to see m

ore of?
Things you w

ould like to experience less?

C
hild

Kindness curiosity com
passion calm

ness 
Arguing, sulking, being apart

Parent / C
arer

Kindness curiosity com
passion calm

ness
H

itting shouting throwing destroying things

Thoughts, Feelings and Behaviour C
ycle 

Let’s explore the im
pact of child behaviour on your ow

n thoughts feelings and behaviours.

Let’s think of a recent experience w
here there w

ere som
e di$

cult behaviours w
e had to m

anage. Let’s 
use the form

 below
 to track our ow

n responses to this experience.

Thoughts

Feelings
Behaviour

Thoughts:

Feelings: 

Behaviours:

The C
ognitive Triangle

The ‘W
hat’ about Behaviours  

– C
om

m
unication and Behaviour Record 

Keep a note of behaviours using the ‘W
hat’ about behaviours sheet(s).

W
hat w

as happening 
before the problem

 
behaviour occurred?
W

here did the problem
 

behaviour happen?
W

ho was / not around?
W

hat part of the day 
was it? 

W
hat did you see, 

hear from
 the problem

 
behaviour?
W

hat was the problem
 

behaviour com
m

unicating?

W
hat did you do to help 

m
anage the problem

 
behaviour? 
W

hat did you say / not say?
H

ow did you com
m

unicate 
that the behaviour was a 
problem

 and not the child?

W
hat w

ere your 
thoughts and em

otions 
after the problem

?
Intensity 1-5

Thoughts:

Em
otions:

Behaviour:

Thoughts:

Em
otions:

Behaviour:

Thoughts:

Em
otions:

Behaviour:

Thoughts:

Em
otions:

Behaviour:

Thoughts:

Em
otions:

Behaviour:

10
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N
otes

H
om

e Practice Feedback review
:

C
om

pleted H
PF: Y / N

:

W
hat w

ent w
ell?

A
ny barriers / problem

 solving:

SESSION 2
CONNECTION BEFORE CORRECTION

C
hild’s preferred nam

e
D

ate:

Parent’s preferred nam
e

Tim
e:

Session num
ber

Routine 
O

utcom
e 

M
easures

Session 1
Session 2

Session 3
Session 4

Session 5
Session 6

+/-

SD
Q

 – P

SD
Q

 - C

O
D

D
-p

BPSES

SR
S / SFQ

G
BO

 1

G
BO

 2

G
BO

 3
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The Im
portance of Play    

PLAY C
A

N
…

..

•  Relieve stress. Play is fun and can trigger the 
release of endorphins, the body’s natural 
feel-good chem

icals. Endorphins prom
ote 

an overall sense of w
ell-being and can even 

tem
porarily relieve pain.

•  Im
prove relationships and your connection 

to others. Sharing laughter and fun can foster 
em

pathy, com
passion, trust and intim

acy w
ith 

others. 

Play doesn’t have to be a speci#c activity; it can 
also be a state of m

ind. D
eveloping a playful 

nature can help you loosen up in stressful 
situations, break the ice w

ith strangers, m
ake 

new
 friends, and form

 new
 relationships.

•  Im
prove brain function. Playing chess, 

com
pleting puzzles, or pursuing other fun 

activities that challenge the brain can help 
prevent m

em
ory problem

s and im
prove brain 

function. 

A
C

T
IV

IT
Y

 
 ○W

hat are your thoughts about play?

 ○W
hat are your experiences of playing w

ith your child?

 ○W
hat types of play w

ould you like to do w
ith your child?

•  The social interaction of playing w
ith fam

ily 
and friends can also help w

ard o" stress and 
depression.

•  Stim
ulate the m

ind and boost creativity. Young 
children often learn best w

hen they are playing 
and that principle applies to adults, as w

ell. 
You’ll learn a new

 task better w
hen it’s fun and 

you’re in a relaxed and in a playful m
ood. 

Play can also stim
ulate your im

agination, helping 
you adapt and problem

 solve.

•  Keep you feeling young and energetic. “W
e 

don’t stop playing because w
e grow

 old; w
e 

grow
 old because w

e stop playing.” Playing 
can boost your energy and vitality and even 
im

prove your resistance to disease, helping  
you feel your best.

W
hen helping us understand and m

anage 
behaviours from

 our children, it is essential that 
w

e think about how
 w

e let our children know
 

that they are loved, cared for, valued, accepted, 
as im

portant individuals.

O
ur relationships with children and young people 

are the m
ost protective strategy in the di!

cult task 
of understanding behaviours and em

otions which we 
all experience. U

sing play is an investm
ent in their 

child (like putting m
oney into a savings account). 

Good tim
es together and a positive relationship lay 

a strong foundation that helps parents to m
anage 

(and bounce back from
) the di!

cult tim
es.

U
sing C

hild Led Play    
Short, frequent and consistent opportunities 
for child directed play are m

ore m
anageable and 

help the child to know
 that they w

ill get that 
quality tim

e. 10 m
inutes of high quality fun, play 

and child directed interaction can m
ake a big 

di"erence to children and parents!

Say w
hat you see! N

otice m
ovem

ents, choices, 
colours, em

otions, developing stories, closeness, 
respond to your child! Think like a descriptive 
com

m
entator! 

W
e encourage parents to focus on a range of 

com
m

ents including thoughts and em
otions, as 

only com
m

enting on actions can seem
 a little 

odd and are less likely to be received w
ell by 

children as tim
e goes on. M

atch the pace of the 
com

m
ents to the children’s activity – if the child 

is very active, they m
ay need m

ore frequent 
com

m
ents to stay on task, but m

ore laid back 
children m

ay require a slow
er pace of com

m
ents 

for it to feel natural.

14

Thoughts

Feelings
Behaviour

T
FB C

ycle: 

The C
ognitive Triangle

Session aim
s:

 ○ Review
 H

om
e activities – The ‘W

hat ‘ about behaviour record

 ○ The im
portance of positive attention and reconnecting through child directed play

 ○A
ctivity – Practicing Play

 ○A
gree hom

e activity

Thoughts:

Feelings: 

Behaviours:
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D
o’s and try not to’s

D
o’s

Try not to’s

U
se descriptive com

m
entary – say w

hat you see
A

sk questions

N
otice em

otions and validate them
!

M
ake suggestions

Be genuine and playful
A

ttend to things you do not w
ant to see m

ore of

Join in!
Play com

petitive gam
es

Praise things you w
ant to see m

ore of!
Try and take over

U
se gentle touch

C
riticise

Be polite and ask to play
U

se com
m

ands

Play im
aginative and creative gam

es
C

orrect or try and teach

Listen and repeat back w
hat is said

C
om

pete w
ith the child

Enjoy your tim
e together!

There is no right and w
rong w

ay to play w
ith toys

A
llow

 choice in the gam
e / activity

A
ttend to things you w

ant to see m
ore of

A
C

T
IV

IT
Y: Practice D

escriptive C
om

m
entary

D
raw

 a house on a piece of paper and listen to m
e descriptively notice  

w
hat you are doing.

N
ow

…
.

W
atch m

e draw
 a house and use your descriptive com

m
entary  

w
ords to ‘say w

hat you see’. N
otice em

otions and label them
.

W
hat did you notice?

A
C

T
IV

IT
Y: Em

brace the pow
er of play!

Parent w
ill play for a couple of m

inutes like a child. Rem
em

ber to provide choices of gam
es 

w
hich the ‘child’ m

ay like but ensure that these are creative, playful, im
aginative, artistic not 

com
puter gam

es or gam
es w

ith too m
any rules or too m

uch structure.

Therapist to m
odel ‘Say w

hat you see’ (descriptive com
m

entary).

Parent w
ill talk about their experience – ‘’H

ow
 did that feel for you?’’

Therapist w
ill feedback their positive observations of parent  

– include facial responses, actions em
otions.

W
hat did you notice?

A
C

T
IV

IT
Y:  Sw

ap roles

Therapist to play for a couple of m
inutes (be vocal and playful!).

Parent to practice ‘Say w
hat you see’ (descriptive com

m
entary).

Parent to feedback their experience (be prepared for negative bias and self-critical 
re!ection. Validate how

 di$
cult this is!).

Therapist speak about how
 it felt for them

 to be w
atched  

listened to and attended to.

W
hat did you notice?
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D
o’s and try not to’s

D
o’s

Try not to’s

U
se descriptive com

m
entary – say w

hat you see
A

sk questions

N
otice em

otions and validate them
!

M
ake suggestions

Be genuine and playful
A

ttend to things you do not w
ant to see m

ore of

Join in!
Play com

petitive gam
es

Praise things you w
ant to see m

ore of!
Try and take over

U
se gentle touch

C
riticize

Be polite and ask to play
U

se com
m

ands

Play im
aginative and creative gam

es
C

orrect or try and teach

Listen and repeat back w
hat is said

C
om

pete w
ith the child

Enjoy your tim
e together!

There is no right and w
rong w

ay to play w
ith toys

A
llow

 choice in the gam
e / activity

A
ttend to things you w

ant to see m
ore of

N
otes

10 minutes together each day.
Continue to use Child led Play for ten minutes as many times as you can throughout the week. 

Things you would like to see more of (behaviours) and focus on recognising when these are happening and use 
praise. Notice how this makes you feel. Notice how this might be making your child feel.

10 minutes of Play 
Completed

Yes / No
Activity / Game Your thoughts about this time

Monday

Tuesday

Wednesday

Thursday

Friday

Saturday

Sunday
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H
om

e Practice Feedback review
:

C
om

pleted H
PF: Y / N

:

W
hat w

ent w
ell?

A
ny barriers / problem

 solving:

SESSION 3
THE POW

ER OF POSITIVE PRAISE

C
hild’s preferred nam

e
D

ate:

Parent’s preferred nam
e

Tim
e:

Session num
ber

Routine 
O

utcom
e 

M
easures

Session 1
Session 2

Session 3
Session 4

Session 5
Session 6

+/-

SD
Q

 – P

SD
Q

 - C

O
D

D
-p

BPSES

SR
S / SFQ

G
BO

 1

G
BO

 2

G
BO

 3

The Im
portance of Positive Labelled Praise    

Self-esteem
 and praise

Research dem
onstrates that a child’s self-esteem

 
and m

otivation is a"ected by the type of attention 
and praise they receive. The im

pact of praise 
depends on the m

essage it sends to children! 

Therefore, the m
ore speci#c labelled praise 

children receive i.e. “you did a good job 
draw

ing” or “you have really taken your tim
e 

w
ith that picture”, the m

ore likely they are to 
dem

onstrate positive evaluations of them
selves 

and persistence w
ith a task. 

Praising the e!ort and m
otivation is m

ore 
e!ective than praising the outcom

e!

If w
e pay attention to the things w

e w
ould like 

to see m
ore of from

 our children by recognising 
exactly w

hat it is they have done, these are m
ore 

likely to happen again.

Exam
ple

Let’s read through these tw
o exam

ples  
of praise; 

1. ‘’G
ive him

 the rem
ote…

…
nice one’’

2.  ‘’M
o, w

ell done for letting your brother have 
the rem

ote control…
you have shared it really 

nicely and have been really kind, thank you!’’

Thoughts

Feelings
Behaviour

T
FB C

ycle: 

The C
ognitive Triangle

Session A
im

s:

 ○To review
 child led play

 ○ Introduce The Power of Positive Labelled Praise

 ○Practice The Power of Positive Labelled Praise

 ○A
gree hom

e activity

Thoughts:

Feelings: 

Behaviours:



A
C

T
IV

IT
Y:

 ○W
hich do you think a child w

ould like and w
hy? 

 ○W
hich do you think teaches the child m

ore about their behaviour? 

 ○W
hich do you use at hom

e w
ith your children? 

 ○W
hich did you hear w

hen you w
ere younger? 

 ○ H
ow

 does it feel to have had / not had these experiences? W
hat can w

e 
learn to help us help our children?

M
aking Praise M

ore E!ective             
Sincere and speci#c – dem

onstrate insincere and 
vague praise “that’s good”, “w

ell done”, “good 
job”. A

sk the parent did they know
 w

hat they 
w

ere being praised for? H
ow

 did the praise feel? 

K
ey point: 

C
hildren only accept praise if  

they believe it!! C
hildren need to know

 w
hat 

you’re praising them
 for and need speci#c 

feedback on w
hat they are doing w

ell. They  
are m

ore likely to repeat this behaviour. 

G
iven im

m
ediately after the behaviour has 

occurred – ask parent “how
 soon should w

e 
praise a child’s behaviour? W

hy is it im
portant  

w
e praise straight after?”

K
ey point: 

Younger children w
ill forget w

hat 
it is you’re praising them

 for – they need to m
ake 

the link betw
een the behaviour/ attribute and 

your praise/ attention.

Behaviours and traits that they have the pow
er  

to change – ask the parent “w
hat is the risk 

in praising things they can’t change e.g. looks, 
intelligence?”

K
ey point: 

Praising internal abilities e.g. 
intelligence m

akes children m
ore cautious and 

avoid challenges. Stick to praising things they 
can clearly change – e"ort, strategies they use, 
behaviours etc.

Praise should focus on m
astering skills and not 

com
paring them

selves to others – e.g. dem
onstrate 

through social com
parison “you are such a fast 

runner, you are m
uch better than C

hris”. 

K
ey point: 

W
e w

ant to focus on the child 
and w

hat they are trying to do w
ell, rather than 

alw
ays com

paring them
selves to others.   

A
voiding criticism

 – dem
onstrate follow

ing praise 
w

ith criticism
 “W

ell done for tidying your toys, 
w

hy can’t you do it like that every tim
e?” A

sk the 
parent how

 that m
ade them

 feel. 

K
ey point: 

If w
e follow

 praise w
ith a 

criticism
, w

e are paying attention to the behaviour 
w

e don’t w
ant to see/ the negatives. W

hat w
ill  

the child’s attention to be draw
n to? A

nd w
hat 

w
ill they rem

em
ber?

A
void w

aiting for perfection to praise– ask parent 
w

hy it is im
portant to praise steps in the right 

direction.

K
ey point: 

C
hildren need to be praised for 

their e"orts e.g. if you ask a child to put all their 
toys aw

ay, but they only put m
ost aw

ay, you 
w

ould still praise them
 for this. 

A
C

T
IV

IT
Y: Practice Labelled Praise

C
onsidering the ideas about m

aking praise e"ective…

Try and create a positive labelled praise statem
ent about yourself now

.

W
hat did you notice?

A
C

T
IV

IT
Y:

N
ow

 let’s think about som
e of the behaviours or things you w

ould like to see m
ore of from

 
the Enriching the Story activity from

 session 1. Let’s practice building our positive labelled 
praise statem

ents around these behaviours you have identi#ed as being really im
portant for 

you and your child.

The #rst behaviour I w
ould like to see m

ore of is:

M
y positive labelled praise statem

ents for this is:

Try to rem
em

ber Positive labelled praise form
ula

Speci"c + Sincere + Positive + (R
ecognising) E!ort – ‘B

uts’ = PO
SIT

IV
E LA

B
ELLED

 
PR

A
ISE 
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N
otes

24
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10 minutes together each day.
Try to enjoy the time you have with your child 
in these 10 minutes remember this can be tricky 
so stick with it! Practise attending for 10 minutes 
each day – irrespective of di$cult behaviour, 
use other consequences for this. When #nished 

put a tick in the box. Attending ensures that 
positives are always going in (attention bank!). 
It also increases concentration, problem solving 
and creativity in children and all because of your 
attention.

Monday Tuesday Wednesday Thursday Friday Saturday Sunday
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H
om

e Practice Feedback Review
:

C
om

pleted H
PF: Y / N

:

W
hat w

ent w
ell?

A
ny barriers / problem

 solving:

SESSION 4
CLEAR CALM

 COM
M

UNICATION

C
hild’s preferred nam

e
D

ate:

Parent’s preferred nam
e

Tim
e:

Session num
ber

Routine 
O

utcom
e 

M
easures

Session 1
Session 2

Session 3
Session 4

Session 5
Session 6

+/-

SD
Q

 – P

SD
Q

 - C

O
D

D
-p

BPSES

SR
S / SFQ

G
BO

 1

G
BO

 2

G
BO

 3

Thoughts

Feelings
Behaviour

T
FB C

ycle: 

The C
ognitive Triangle

Session A
im

s:

 ○Review
 hom

e activity The Power of Positive Praise

 ○Fam
ily rules

 ○C
om

m
unicating w

ith clarity and calm
ness

 ○M
aking e"ective com

m
ands

 ○A
gree hom

e activity

Fam
ily rules                       

Every fam
ily has its ow

n identity and culture. 
N

o tw
o fam

ilies are the sam
e! There is beauty 

in this diversity! H
aving rules w

ithin the fam
ily 

helps everyone to understand how
 the fam

ily 
m

ight be able to w
ork to m

ake all its m
em

bers 
safe and happy. It is im

portant that both children 
and adults really understand w

hat the rules are 
for their fam

ily to be the best it can be for  
each other.

W
hen thinking about developing your fam

ilies 
rules there are som

e great ideas to help you and 
your fam

ily really understand how
 you w

ould 
like things to be. 

You know
 your fam

ily and children better that 
anyone and unsurprisingly, fam

ilies that m
ake 

their ow
n rules together are m

ore likely to 
w

ork together to help each other. H
aving fam

ily 
rules and routines help children know

 w
hat 

to expect and how
 things w

ork best for their 
fam

ily.

26

Thoughts:
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If w
e w

ere to ask your child w
hat their fam

ily rules are w
hat w

ould they say?

If you don’t know
 that’s O

K
, m

aybe you could 
ask them

 and talk about som
e shared ideas for 

your fam
ily rules!

H
ere are som

e tips if you do w
ant to talk about 

creating som
e rules to help your fam

ily w
ork 

w
ell together:

•  Ensure rules are positively stated and describe 
things you w

ant to see from
 the fam

ily e.g., ‘no 
shouting’ could be ‘speak nicely’, ‘do as you are 
told’ could be ‘listen to each other’, ‘no hitting’ 
could be, ‘be kind to each other’.

•  Try and agree on 4 or 5 rules w
hich everyone 

understands, having a long list is really hard for 
everyone to stick to!

•  W
rite your rules together, decorate them

 
together, read them

 together and follow
 

them
 together once you have som

e rules 
they becom

e a great resource to help you 
rem

em
ber to use positive labelled praise!

•  Fam
ily rules are for everyone in the fam

ily as 
adults w

e should stick to the rules to teach our 
children through our ow

n actions! Be the adult 
you w

ant your child to becom
e!

H
ow

 m
any tim

es a day do you think children are asked or told to do som
ething?

If you w
ere repeatedly asked or told to do som

ething that you m
ay not w

ant to do,  
how

 m
any tim

es w
ould you be able to do as you are told or asked?

W
hat things m

otivate you to do things w
hen som

eone asks or tells you to?

C
om

m
unicating w

ith C
larity and K

indness                       
D

ecide ahead of tim
e if an instruction is 

necessary. Ensure that the instruction is 
realistic and fair (don’t set the child up to fail). 
Parents need to be prepared to see it through 
(although in this w

eek w
e focus just on giving the 

instruction, the consequences for not follow
ing 

the instruction are covered in the next session).

Ensure the child is listening: A
sk the parent to 

stop w
hat they are doing, go to their child, get 

dow
n on their level, and invite eye contact and /

or place a hand on their arm
 (as appropriate). 

This #rst step already signi#cantly increases the 
likelihood of the child com

plying.

Be sim
ple, clear, and brief: help their child to  

process the request by keeping it straightforw
ard. 

A
dvise parents that initially it m

ay help to 
rehearse the instruction in their head #rst to 
ensure that they are clear.

Be polite: Rem
em

ber, w
e w

ant to m
odel desirable 

behaviour to our children. It’s best not to fram
e 

the request as a question, but parents can add 
‘please’ and use a calm

, pleasant tone of voice.

 A
sk the child to do som

ething (rather than not 
do som

ething): it’s m
uch m

ore helpful to outline 
to children w

hat w
e require them

 to do at that 
m

om
ent rather than sim

ply telling them
 to stop 

a behaviour (for exam
ple, ‘play quietly’ versus 

‘stop shouting’).

T
he do’s and try not to’s of clear calm

 com
m

unication

D
o’s

Try not to’s

U
se one com

m
and at a tim

e
A

void using lots of com
m

ands at a tim
e. 

D
o this…

.and that…
.and that…

.and the other

U
se speci#c com

m
ands

A
void unnecessary com

m
ands ‘Every tim

e you use a 
pen put it away before you use another pen’

U
se positive com

m
ands – say w

hat you w
ant 

to happen Speak nicely please
A

void saying w
hat you don’t w

ant to happen
Stop shouting

O
"er choices – ‘w

hen…
…

…
then…

…
..’

W
hen you have put your shoes aw

ay then you  
can put the TV on

A
void using questions Can you put your shoes away?  

N
O

!

Be polite and playful ‘Please m
ove your shoes before 

they walk away them
selves’

A
void being unclear ‘Stick the things som

ewhere else’

G
ive children tim

e to respond (w
ait for 5 seconds)

A
void rushing children

G
ive age appropriate com

m
ands

A
void unrealistic expectations

Be prepared to follow
 through w

ith consequences
A

void pow
er struggles

G
et the child attention and use eye contact if you can

A
void calling from

 di"erent room
s

N
ow

 let’s think about trying som
e of these ideas regarding 

clear and calm
 com

m
unication:

Read through the exam
ples below

 and think about how
 you 

w
ould com

m
unicate this w

ith your child.

TO
P T

IP 
A

LER
T

! 
 If you w

ant som
ething to 

stop…
…

you w
ant som

ething 
else to start! G

iving clear calm
 

inform
ation about w

hat to  
do instead increases the 

likelihood of this  
happening!

28
29
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Your child is w
atching the TV and you need to them

 to turn it o" and start getting ready for 
dinner. W

hich of these w
ays of com

m
unicating m

ight m
e m

ore successful?

‘D
aisy, it’s tim

e to turn o" the TV and w
ash your hands to get ready for dinner.’

From
 the kitchen to the lounge: ‘D

inner’ 

C
an you go and get ready for dinner?

‘O
K

 D
aisy turn it o", go and w

ash your hands, get your brother from
 his room

, grab the 
ketchup on your w

ay for m
e and sit at the table, now

, com
e on I don’t w

ant to tell you again!’

W
hy did you choose your answ

er?

N
ow

 thinking about your child, let’s try and practice w
riting a positive com

m
and to help 

them
 respond to you. Think of som

ething w
hich can be di$

cult for you both, and let’s 
create a positive com

m
and!

W
hat m

ight you say to your child w
hen they do respond to your com

m
and?

Rew
ards                      

Rew
ard charts are good for establishing new

 
routines such as bedtim

e and getting ready  
for school. 

There are som
e things to consider if you choose 

to set up a rew
ard system

:

Setting up a rew
ard chart

C
lear target behaviour           

 A
greed upon / understood by the child

Steps and rew
ards are discussed w

ith child

M
ake sure the steps are achievable (SM

A
RT goals), gradually increasing the challenge as appropriate

U
se rew

ards that are m
otivating and varied

C
onsistently m

onitor progress and provide rew
ards

D
on’t m

ix rew
ards and punishm

ent

U
se in the short-term

 until the behaviour is learnt then ‘graduate’ from
 the chart (but continue reinforcing 

using positive labelled praise).

Tangible Rew
ards

Inexpensive item
s

C
hoosing a m

ovie

Stickers
G

oing out for a w
alk

Treats
G

oing to the park

Pound store toys
G

oing to the beach

C
hoices

Baking

Privileges
Extra reading tim

e

Screen tim
e

Extra story tim
e

C
hoosing dessert

C
hoosing a board gam

e

Social Rew
ards

Positive praise
H

ugs

H
igh #ves

K
isses

A
 w

ink
Pat on the shoulder

A
 thum

bs up

30
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A
C

T
IV

IT
Y:

Betw
een now

 and our next session talk to your children and agree on 4 or 5 positively stated 
rules for your fam

ily. U
se these rules to help you rem

em
ber to show

 your child w
hat you w

ant 
through your ow

n behaviour and to use positive labelled praise every tim
e they stick to the 

rules! If you break the rules, show
 them

 that you can be sorry by apologising…
rem

em
ber that 

you are the role m
odel! Talk about w

hy you have agreed the rules together and how
 im

portant 
it is to try and stick to them

. Be aw
are that change takes tim

e and you and your child m
ay m

ake 
m

istakes, be patient and kind to yourself and each other!

Practice using positive clear com
m

ands to increase the likelihood of a positive response. D
on’t 

forget to recognise e"orts w
ith positive labelled praise!

C
ontinue to enjoy your 10 m

inute child led play sessions and try and m
ake your child feel 

special and let them
 know

 w
ith you attention that you love them

.

N
otes

H
om

e Practice Feedback review
:

C
om

pleted H
PF: Y / N

:

W
hat w

ent w
ell?

A
ny barriers / problem

 solving:

SESSION 5
SELECTIVE ATTENTION

C
hild’s preferred nam

e
D

ate:

Parents preferred nam
e

Tim
e:

Session num
ber

Routine 
O

utcom
e 

M
easures

Session 1
Session 2

Session 3
Session 4

Session 5
Session 6

+/-

SD
Q

 – P

SD
Q

 - C

O
D

D
-p

BPSES

SR
S / SFQ

G
BO

 1

G
BO

 2

G
BO

 3
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Selective A
ttention                       

W
hat do children w

ant A
T

T
EN

T
IO

N
…

…
 w

hen do they w
ant it A

LL T
H

E T
IM

E!

H
ow

 w
e respond to the behaviours w

e see contributes tow
ards w

hat w
e teach 

our children about the behaviour. O
ur A

T
T

EN
T

IO
N

 is a pow
erful asset w

ithin our 
relationships to help change certain behaviours.

W
hat w

e pay attention to w
e see m

ore of. W
hat w

e pay less attention to w
e see less of.

W
hen children com

m
unicate their thoughts and 

feelings it can som
etim

es be w
ith behaviour that 

w
e #nd challenging. To help the child learn our 

expectations and stick to the fam
ily rules it is 

im
portant to w

ithdraw
 our attention from

 the 
behaviour they are using to com

m
unicate their 

thoughts or feelings.

 A
s parents w

e m
ust recognise that thoughts and 

feelings can be very di$
cult to m

anage and it is 
our job to respond to the child’s com

m
unication 

(behaviour) in a w
ay w

hich lets them
 know

 
they are safe and that there are other w

ays to 
com

m
unicate their thoughts and receive our 

positive attention. By w
ithdraw

ing our attention 
from

 the behaviour, w
e are letting the child 

know
 that this is not acceptable. W

hen the child 
stops the behaviour w

hich w
e #nd di$

cult, it 
is im

portant to recognise this by returning our 
attention to the changed behaviour. This process 
is called positive reinforcem

ent, w
e are using 

selective attention to reinforce the things w
e 

w
ant to see m

ore of. 

Trying to reason w
ith your child w

hen they are 
em

otionally dysregulated w
ill only m

ake them
 

w
orse. 

‘O
K

’ 
C

hild Behaviour
‘N

ot O
K

’ 
C

hild Behaviour

A
ttention

Praise
Positive behaviour increases

N
egative behaviour increases

N
o A

ttention
Positive behaviour

decreases
Ignore

N
egative behaviour decreases

W
hat are you giving them

 if you talk to them
 w

hen they’re having a tantrum
 or 

becom
e dysregulated?........ATTEN

TIO
N

!

Thoughts

Feelings
Behaviour

T
FB C

ycle: 

The C
ognitive Triangle

Session A
im

s:

 ○Review
 hom

e activity

 ○Revisit to attention principle

 ○ Selective attention and w
ithdraw

ing attention from
 problem

atic behaviours

 ○A
gree a hom

e activity plan
W

ithdraw
ing attention is a non-violent 

approach to behaviour m
anagem

ent; alternatives 
such as sm

acking can have detrim
ental e"ects. 

C
hildren aren’t born know

ing how
 to m

anage 
their em

otions, this is som
ething they learn w

ith 
the support of adults. W

ithdraw
ing attention 

gives children the opportunity to practice and 
learn to em

otionally regulate and calm
 dow

n 
independently. So far in the child led phase 
of the program

m
e your child has learnt that 

attention from
 you is rew

arding. A
ttention, 

particularly that of parents is extrem
ely pow

erful 
and as w

e have been learning m
uch of children’s 

behaviour is m
aintained by attention – even 

negative attention.

Selective Ignoring is a m
ajor w

ay to decrease 
their child’s unw

anted behaviour. W
hen 

selectively ignoring a behaviour parents 
com

pletely rem
ove their attention from

 that 
particular behaviour N

O
T

 the child.

Selective attention is not to be used 
for dangerous behaviour. It w

orks best for 
behaviour intended to elicit a parental response 
(and m

inor irritating behaviours). A
s it requires 

self-control it is not good for behaviours that 
really push parents’ buttons. W

here possible 
parents should try to m

ake sure that everyone 
in hom

e is ignoring the behaviour. Selective 
attention m

ust be used alongside positive 
attention for appropriate behaviours. By itself it 
does not teach children w

hat to do. To achieve 
this w

e need to use praise and/or rew
ards 

to target the positive alternative behaviour. 
Rem

ind parents that once they have decided 
on a particular behaviour to ignore, they ignore 
it every tim

e it occurs. If they do not the 
behaviour w

ill get w
orse not better.

34
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Thoughts:

Feelings: 

Behaviours:
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W
hat behaviours could you w

ithhold attention from
?

W
hat behaviours could you actively praise instead?

W
hen w

e are practicing our selective attention 
skills – paying attention to things w

e w
ant to 

see m
ore of and w

ithdraw
ing our attention 

from
 things w

e w
ant to see less of, it is very 

im
portant to m

ake sure w
e do this in a calm

 
w

ay and that children understand that w
e are 

not ignoring them
 but w

e are trying to ignore 
the behaviour.

To help us stay calm
 and teach our children 

through our ow
n actions w

e can think about 
som

e helpful thoughts w
hich w

e can rem
ind 

ourselves of w
hen w

e are trying to show
 our 

children how
 to stay calm

:

“This won’t last forever” 
“I’m helping them to calm down” 

“I can get through this”
‘’They really want my attention’’

“R
emember to look  

for the positive and give  
them praise’’

‘’W
hat are they trying  

to tell me?’’

Extinction burst and spontaneous 
recurrence

If behaviour is not rew
arded it w

ill fade aw
ay 

and “extinguish”. Behaviour w
ill often get w

orse 
before it gets better if the usual rew

ard is 
w

ithdraw
n. If parents can stick w

ith the selective 
ignoring it w

ill eventually plateau and reduce. 
O

nce a behaviour has extinguished it m
ay 

spontaneously re-em
erge som

e tim
e later. 

A
s long as the behaviour is not rew

arded again in 
any w

ay, it w
ill sw

iftly fade aw
ay and disappear.

Selective attention is good for behaviours such as:

M
oaning, com

plaining, sw
earing, w

hining, m
inor 

squabbles, m
essy eating, silly noises, #ddling, back 

chatting, pulling faces, answ
ering back being rude 

and arguing.

Som
etim

es w
hen things are di$

cult w
e m

ight start to have di$
cult thoughts about 

situations, children or ourselves. Think of the helpful thoughts you m
ight use to keep 

yourself calm
 and w

rite them
 in below

:

D
i"

cult Thought:

C
alm

ing Thought:

36
37

Extinction G
raph

Extinction 
Burst

Extinction O
ccurs

Spontaneous 
Recovery

Initial Behaviour 
Response Frequency

Reinforcem
ent Rem

oved
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Think about how
 each of these thoughts m

ight a"ect your em
otions and your behaviour:

Thoughts

Feelings
Behaviour

T
FB C

ycle: 

The C
ognitive Triangle

Continue your PLAY time with your child
Select one of the ideas we have 
discussed today and really focus on 
practicing this over before the next 
session. Think about what it is teaching 

your child... think about how it feels for 
you to be trying to be more patient, 
creative, and consistent and calm. Write 
your thoughts and experiences of these 

in the table below to share during the 
next session.

Selective Attention Positive Praise Calming thought

N
otes
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H
om

e Practice Feedback Review
:

C
om

pleted H
PF: Y / N

:

W
hat w

ent w
ell?

A
ny barriers / problem

 solving:

SESSION 6
NATURAL AND LOGICAL CONSEQUENCES  
AND TIM

E OUT
C

hild’s preferred nam
e

D
ate:

Parents preferred nam
e

Tim
e:

Session num
ber

Routine 
O

utcom
e 

M
easures

Session 1
Session 2

Session 3
Session 4

Session 5
Session 6

+/-

SD
Q

 – P

SD
Q

 - C

O
D

D
-p

BPSES

SR
S / SFQ

G
BO

 1

G
BO

 2

G
BO

 3

Thoughts

Feelings
Behaviour

Session A
im

s:

T
FB C

ycle: 

The C
ognitive Triangle

 ○H
om

e practice review

 ○N
atural and logical consequences

 ○C
o regulation

 ○M
aintain progress and sum

m
ary

N
atural and Logical C

onsequences                      
D

iscuss the fact that parents often intervene to 
protect children from

 the consequences of their 
actions. H

ow
ever parents also need to help 

children becom
e increasingly independent. It is 

bene#cial for children to learn about the w
orld 

and the results of their actions and they can do 
this by learning through their m

istakes. 

Exam
ple: 

If C
hardonnay doesn’t eat her lunch, she  

w
ill feel hungry later. If W

ojcec refuses to w
ear 

his coat outside, he m
ay get cold or w

et.

41
40
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N
atural C

onsequences
Logical C

onsequences

Jum
p in a puddle

G
et w

et feet
D

on’t com
e o!  

com
puter

Lose com
puter  

tim
e later

D
rop your ice cream

C
an’t eat it

D
on’t eat dinner

N
o dessert

D
on’t take turns

O
thers w

on’t w
ant  

to play
D

on’t tidy room
Privileges rem

oved

W
hat do you currently do if your child does som

ething unacceptable or doesn’t do as they  
are told?

W
hilst sm

acking is not illegal in England it is not approach we wish to prom
ote. It is also poor 

m
odelling for children teaching them

 that violence is acceptable, possibly scaring them
 and once  

again reinforcing the parent trap (coercion cycle) that they only need to com
ply when parents  

reach that level.

Exam
ples of N

atural and Logical C
onsequences

These are natural consequences. O
f course 

parents need to protect children from
 certain 

dangers – electricity, tra$
c, strangers etc.!

A
 logical consequence is designed by the 

caregiver as a response to undesirable behaviour 
and helps the child m

ake the links betw
een 

behaviour and it’s consequences. 

Thinking about natural and logical consequences 
beforehand can help parents rem

ain calm
 w

hen 
di$

cult behaviour does occur rather than acting 
out of anger. 

O
ften w

hen parents feel angry they can either 
nag or lecture leading to further argum

ents and 
no actual lim

it setting or issue consequences 
w

hich are unrealistic such as cancelling a longed 
for outing or grounding for a w

eek, w
hich they 

w
ill then be unable to follow

 through w
ith. 

N
otes for practitioners: It is im

portant 
to rem

ind parents that positive reinforcem
ent 

is alw
ays m

ore e"ective than negative 
reinforcem

ent. Som
etim

es parents have fallen 
into a habit of using only consequences so that 
m

any of a child’s toys m
ay have been take aw

ay 
for exam

ple. In this instance practitioners m
ay 

need to assist parents w
ith introducing rew

ards 
for positive behaviours. If children are alw

ays 
receiving consequences for negative behaviour 

but there is no praise or attention to positive 
behaviour then this w

ill reduce or extinguish 
over tim

e. It can be helpful to rem
ind parents 

of the attention table. Rew
ards are also very 

e"ective in establishing new
 routines. So w

here 
there are di$

culties around m
orning and 

bedtim
e routines, for exam

ple, it m
ay be helpful 

to introduce a rew
ard chart. In this w

ay if the 
child does not com

plete a behaviour they sim
ply 

do not earn a rew
ard.

C
onsequences are non-punitive, helping children to learn to m

ake the right choices, so they 
should be delivered in a sim

ple and straightforw
ard m

anner i.e. calm
ly, using selective ignoring 

for protests and w
hining. Explain that the strategies they have been learning to use build on one 

another, and lim
it setting w

ill only w
ork if positive attention (child lead play) and speci#c praise 

for desirable behaviours are also in place. 

A
C

T
IV

IT
Y:

Pick a behaviour that you m
ay use a consequence for: 

Let’s try it out! Therapist w
ill be the child show

ing the behaviour and the parent w
ill calm

ly 
use the child’s nam

e, gain eye contact and give a natural or logical consequence for the 
m

isbehaviour.
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Tim
e O

ut                          
The phrase Tim

e O
ut is w

idely used now
 to 

cover a range of di"erent techniques; som
e 

parents m
ay be fam

iliar w
ith the strategy, others 

m
ay have tried it and found it not to w

ork. If 
parents are using a tim

e out strategy it w
ill be 

helpful to gain a sense of w
hat this looks like and 

how
 it w

orks for them
 and their child.

W
ithin our program

m
e and social learning 

theory, tim
e out is a consequence for either 

persistent non-com
pliance or dangerous and 

destructive behaviours. It is an extended form
 

of rem
oval of parental attention. W

hen the 
speci#ed period has #nished, parents should 
return to providing positive attention. It can be 
an e"ective strategy for reducing dangerous and 
destructive behaviour w

hen used infrequently 
but consistently. H

aving a strategy for such 
behaviours can enable parents to feel in control 
and calm

 thereby reducing the likelihood of 
harsh discipline. Tim

e O
ut as a process can 

also help to facilitate em
otion regulation in a 

distressed and angry child.

If you are con#dent that parents are using 
a Tim

e O
ut strategy in a non-punitive and 

appropriate w
ay w

hich w
orks for their child, 

then there w
ill be little need to change an 

approach that is w
orking for the fam

ily. It m
ay 

be that they are using phrases such as the 
‘naughty’ step in w

hich case it can be helpful 
to encourage parents to com

e up w
ith a less 

judgem
ental / blam

ing phrase such as ‘thinking 
spot’ etc.

Introducing T
im

e O
ut: 

D
iscuss and/or rehearse tim

e out w
ith their 

child w
hen things are calm

 before using. W
hen 

explaining ask the child to repeat back so they 
are sure the child has understood. It can be 
helpful to either role play w

ith the child or a toy 
so that both parent and child are clear about 
w

hat w
ill happen. A

 parent can ask the child 
to show

 them
 ‘teddy being calm

’. Tim
e O

ut is 
usually in a neutral (low

 stim
ulation), boring and 

safe place w
ith the parent extrem

ely nearby so 
they know

 once the child has calm
ed dow

n and 
to ensure safety.

D
uring T

im
e O

ut: 

•  Parent gives child clear w
arning (opportunity 

to m
ake a choice) [unless violence is extrem

e – 
then can go straight to Tim

e O
ut]

•  If behaviour continues, child is given clear 
instruction to go to identi#ed Tim

e O
ut space

•  Parent rem
ains close, but does not give 

attention to child 

•  Parent does not end Tim
e O

ut until child is 
calm

 [am
ount of required calm

 tim
e depends 

on child – but keep it brief – 30 seconds to 2 
m

inutes] 

• Return child to Tim
e O

ut space if they leave 

•  N
eeds to be delivered calm

ly think about 
show

ing your child how
 to stay calm

!

 Trouble shooting:

•  C
hildren not going into calm

 tim
e: For little 

kids, can pick them
 up / for older children (or 

if situation feels unsafe), give option of bigger 
consequence – then w

ithdraw
 attention until 

m
isbehaviour ceases

•  C
hildren leaving calm

 tim
e before it’s #nished  

C
alm

ly return them
 (if safe) or give option of 

bigger consequence.

T
im

e O
ut for persistent non-com

pliance:

G
ive instructions: Pete, please put aw

ay 
your toys now

. 

A
N

D
 W

A
IT...  

(around 5 seconds)

G
ive w

arning: If you do not  
put your toys aw

ay you w
ill go  

to Tim
e O

ut. 

A
N

D
 W

A
IT... (around 5 seconds)

C
hild does not  

do as told

T
im

e O
ut: Pete, you did not put your toys aw

ay 
and so you m

ust go to Tim
e O

ut.

G
ive speci"c labelled praise: 

Thank you for putting your toys 
aw

ay, Pete.

C
hild does  
as told

C
hild does  
as told

A
fter T

im
e O

ut: Repeat Instruction

A
fter T

im
e O

ut: 

•  D
o not revisit reason for being Tim

e O
ut  

[no forced apology] 

•  Involve child in positive activity and look for 
behaviour to praise as soon as possible but…

•  If child is in Tim
e O

ut for non-com
pliance,  

then child still needs to com
ply [or Tim

e O
ut 

can be used to avoid tasks] 

•  Prevent further m
isbehaviour – avoid  

re-triggering

•  G
ive them

 a clean slate – show
 children that  

the day is not ruined just because one thing 
goes w

rong or one poor decision is m
ade

 •  M
odel good em

otional regulation (and 
forgiveness)

You m
ay have heard of the m

inute per year of 
age for children in Tim

e O
ut. If this is som

ething 
they are already using and w

orks for their child 
this is #ne. H

ow
ever if Tim

e O
ut is being new

ly 
introduced this is likely to be far too long and  
w

ill lead to tim
e out not w

orking. 

For children w
ho are new

ly learning to regulate 
their em

otions 30 seconds to 1 m
inute w

ill be 
su$

cient. W
e w

ant a child to be able to leave 
Tim

e O
ut as soon as they are calm

, rather than 
sitting there for a long tim

e and possibly re-
escalating. M

any parents m
ay be used to asking 

their child to say sorry but this also runs the risk 
of re-triggering a child’s di$

cult behaviour. It is 
also im

portant that children feel sorry and learn 
to express this genuinely rather than being forced 
into it. It m

ay take som
e children longer than 

others to be ready to say sorry.

Parents can help support the developm
ent of 

their children’s em
pathy through:

•  Labelling the feelings of others 

• Encouraging perspective taking 

•  M
odelling em

pathy and kindness (including 
saying sorry) 

•  W
hen child is calm

 (som
e tim

e aw
ay from

 
episode) encourage rather than dem

and apology

•  If apology is needed (i.e. im
portant to parents’ 

values) give tim
e fram

e (e.g. by end of day) so 
child has som

e control.
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A
C

T
IV

IT
Y:

If you feel ready to calm
ly try it, talk to your child before practicing using Tim

e O
ut.

N
ow

 let’s think about w
hat you m

ight say to take your child to Tim
e O

ut.

W
hat m

ight you do w
hen you child is in Tim

e O
ut?

Think about any calm
ing thoughts you say to yourself.

W
hat m

ight you say to your child after Tim
e O

ut w
hen they are calm

?

N
otes

M
aintaining Progress Plan                         

Let’s think about w
hat w

e covered in our w
ork 

together and m
ake a plan for the future. If things 

becom
e di$

cult again you can look at your plan 

to decide how
 to m

aintain the progress you 
have m

ade or get som
e support if you need to. 

W
hat have I learned?

W
hat w

as m
ost useful?

W
hat can I continue to do to prevent a setback?

W
hat are m

y high risk situations w
hich could result in a setback?

W
hat events/ situations/ triggers cause m

e to be m
ore vulnerable?

W
hat are the signs things are starting to deteriorate?

Thoughts/ feelings/ behaviours

W
hat can I do to avoid losing control?

W
hen I’m

 struggling or feeling bad, what could I do that will help?

W
hat could I do if I did lose control?

W
hat has helped? W

hat have I learned? W
ho can help?

47
46



49

A
dditional Resources                        

W
hen... T

hen...

U
sing w

hen…
…

then statem
ents can help our 

children learn that actions have consequences 
and that they can also have som

e control in the 
getting w

hat they need (w
hich w

ill probably 
be positive attention!) By letting them

 know
 

that w
hen they turn o" the TV / G

et ready/ 
Share the toys / Say som

ething nicely then they 
can go and play / com

e and play / w
atch their 

program
 / dance w

ith you.

I statem
ents...

A
s parents it can be very hard to teach our 

children how
 to com

m
unicate their thoughts 

and feelings. O
ne w

ay of doing this is by show
ing 

them
 how

 to com
m

unicate thoughts and feeling 
calm

ly and w
ithout causing any hurt, blam

e or 
sham

e. By talking calm
ly w

ith children about 
how

 w
e feel w

e are teaching them
 through our 

ow
n behaviour. A

n exam
ple of this strategy is 

called ‘I’ statem
ents.

‘’I am
 feeling frustrated right now

 and I need to 
take a deep breath and count to 20 to help m

e 
calm

 dow
n’’. 

‘’I feel annoyed that I have had to ask you three 
tim

es to take your clothes upstairs’’.

By talking about how
 w

e feel w
ithout placing 

blam
e or sham

e on our children w
e are keeping 

them
 safe from

 big feeling such as guilt, sham
e 

and em
barrassm

ent.

Sharing real experiences (Validation)

Validation helps children to feel and express 
their em

otions, develop a secure sense of 
self, gain con#dence, feel m

ore connected to 
their parents and have better relationships in 
adulthood.

Validation can be de#ned as “the recognition 
and acceptance that your child has feelings and 
thoughts that are true and real to him

 regardless 
of logic or w

hether it m
akes sense to anyone 

else.”

Validating a child m
eans letting them

 share their 
thoughts and feelings w

ithout judging, criticising, 
ridiculing or abandoning them

. You let your child 
feel heard and understood. You convey that you 
love and accept them

 no m
atter w

hat they’re 
feeling or thinking.

 “ Validation is acknow
ledging the truth of 

your child’s internal experience’’

Try to think of som
e things to say w

hich m
ight help your child know

 that you have 
understood w

hat they have felt:

I hate lunchtim
es, no one ever hangs around w

ith m
e. I’d rather argue w

ith som
eone  

than be on m
y ow

n at school:

You alw
ays take their side! I hate it! You never listen to anything I say!
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Tra#
c light tips

If you w
ant a behaviour to stop then you also w

ant a new
 behaviour to start!

Stop jum
ping on the bed  

 
(pause)   

Start standing on the $oor PRA
ISE

Stop hitting your brother 
 

(pause)   
Start being gentle w

ith each other PRA
ISE

Stop w
inding each other up  

(pause)  
Start being kind to each other PRA

ISE

Stop banging on the $oor  
 

(pause)   
Start w

alking quietly PRA
ISE

Stop playing on m
y phone  

 
(pause)   

Start getting your hom
ew

ork ready to do PRA
ISE

Bedtim
e Routines                        

B
edtim

e R
outine: Support the parent to 

think about current steps and tim
ings

C
onsider: 

• Trigger points 

• U
se of reinforcem

ent throughout

• The order of steps 

• Tim
e needed to com

plete each step

W
ork w

ith parent to develop plan, using 
clear expectations and frequent positive 
reinforcem

ent. Rem
em

ber to m
ake steps 

achievable and sm
all enough, gradually increasing 

the level of di$
culty and ensure that rew

ards 
are m

eaningful for their child.

Take a bath

Put on pyjam
as

C
lean teeth

Pick out a story

Sing a song

Turn o! light

123

456
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Pre-Planning for Tricky T
im

es:

Before situation
D

uring situation
A

fter situation

D
iscuss appropriate and  

inappropriate behaviours 
Praise appropriate behaviours 

G
ive the child feedback about 

w
hat w

ent w
ell

C
heck child is aw

are of rules 
Provide di!erent activity if they 

lose interest in activity 
Set goals for next tim

e  

D
ecide and organise appropriate 

activities / options 
Be creative and resourceful

Em
otion Regulation                        

It is im
portant for children to learn to m

anage 
their em

otional responses appropriately 
(regulate not suppress). Parents also need to 
rem

em
ber that children w

ill learn m
uch of their 

em
otion regulation from

 w
hat they observe in 

their ow
n household. Som

e fam
ilies are naturally 

good at discussing feelings and sca"olding 
em

otional expression for children. 

For others this m
ay be less natural and / or easy 

so it m
ay require m

ore thinking about. Parents 
and children can also be tem

peram
entally 

di"erent w
hich m

ay im
pact on how

 each 
expresses their em

otion. Strong w
illed, sparkier 

children m
ay require m

ore support w
ith this 

than others. 

B
elow

 are som
e tips to assist: 

•  Stability, consistency, positive reinforcem
ent 

and boundaries can help 

• Parents can also:  

• Provide validation of child’s em
otions 

•  Talk about feelings (avoid good vs bad) – this 
doesn’t have to be their children’s feelings. 
Parents can use books, #lm

s, play characters 
and this is often easier for children in the #rst 
instance 

• M
odel appropriate em

otional regulation 

• Teach positive self-talk 

•  Encourage appropriate expressions of feelings 

•  Rem
ind parents that feelings are alw

ays valid 
although behavioural responses m

ay not be

B
elow

 are som
e other suggestions  

w
hich m

ight be helpful:

• Breathing strategies

• G
rounding / #ve senses (5, 4, 3, 2, 1)

 • C
alm

ing self-talk 

• C
alm

 spaces 

• G
litter bottle/other calm

ing toy

• The turtle…
  

•  7-11 breathing – breathe in for 7 seconds, out 
for 11 seconds 

•  Balloon breathing – breathe in slow
ly and 

im
agine (or w

atch) #lling your belly like a 
balloon, then breathe out until all the air is 
gone.

KEEP TH
E LU

N
G

S FU
LL

KEEP TH
E LU

N
G

S EM
PTY

BREATH
E 

O
U

T 
(M

O
U

TH
)

BREATH
E IN

 
(N

O
SE)

STA
RT

C
alm

ing self-talk:

Encourage parent to think collaboratively w
ith 

child about helpful things to say to them
selves 

w
hen overw

helm
ed. They can practice them

 
together or w

rite them
 on cards:

‘I can turn things around’ ‘Rem
em

ber to breathe’ 
‘This feeling w

on’t last’ ‘I can get through this’  
‘I’ll be going hom

e soon’.

T
he Turtle Technique: 

Step 1
Recognise that you feel angry.

Step 2
G

o into shell. Take 3 deep breaths. A
nd think 

calm
, coping thoughts.

Step 3
C

om
e out of shell w

hen calm
 and thinking  

of a solution.

Step 4
“Think” Stop.

50
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LOW INTENSITY CBT PARENTING INTERVENTION WORK BOOK

Parental Self-Care                        
Although the child is the client the parent is the 
agent of change and we need them to be healthy 
and well in order to support their child. Parents 
can often forget to look after themselves or 
#nd themselves in circumstances where it is 
challenging to do so. However it is vital and not 
sel#sh that they do spend time looking after 
themselves – it is necessary if they are to look 
after their children to the best of their ability.

Think with them about:

• Familial/social support 

• Hobbies 

• Time away from home 

• Care of physical and mental health.

Divided Parents:

•  Common for parents to have di"erent 
expectations of behaviour and views of how  
to respond – but consistency is important 

•  Avoid disagreements/arguments in front of 
children – think ‘united front’ 

•  Support one another (practical and emotional)

•  Avoid having one ‘soft’ parent, one ‘tough’ 
parent (back each other up rather than ‘save’) 

•  Communicate: Listen and give feedback to one 
another that is constructive and non-blaming.

Sibling Rivalry:

Think positive reinforcement #rst

• Reward cooperative play and sharing 

• Reward period of non-#ghting

• Reward both children as a team 

•  Spend time with children individually  
and as a pair 

•  Reward children for coming and telling  
you about nice, shared, activities.

Dealing with con$ict

• Try not to listen to tell-tailing 

• Minimise refereeing (apply blame equally) 

•  Apply consequences equally by separating 
brie!y or removing object of argument 

•  If con!ict persists, separate by specifying 
activities and locations.
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